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WHAT ARE LINGUISTIC LANDSCAPES?

Based on what we know about LLs, the development and 
implementation of relevant approaches and materials in 
the LoCALL project, as well as teacher experiences of and 
reflections on these, we have devised a set of suggestions 
on the integration of LLs in (foreign) language and teacher 
education. We reiterate, once again, that these guidelines 
should be read as suggestions that can be continually 
expanded and adapted to new and changing contexts. 

Linguistic landscapes are the ensemble 
of linguistic, semiotic and sensorial  
cues in public and private spaces. 
 
The linguistic landscape can inform 
us, for example, about the linguistic 
composition of a given society or space, 
the power dynamics and hierarchies 
between languages and modes and 
about who produces and consumes 
those ensembles. 



6.1 For policymakers 

— Allow and encourage interdisciplinary 
approaches to language learning and 
the development of language awareness 
in the curriculum by integrating e.g. 
historical, geographical, mathematical or 
political topics and issues;  

— Integrate spatial dimensions of 
language learning into the curriculum 
through the exploration of LL in the 
environment;  
 

— Integrate issues relating to 
sustainable development, global 
citizenship and critical literacy skills 
into the curriculum, to pave the way 
to the integration of LLs as resources 
in language and teacher education 
programmes;  
 
— Adapt a social-agency approach 
to the foreign language classroom by 
encouraging critical language awareness 
as a tool in bringing about social justice. 



6.2 For teacher educators

— Promote positive attitudes among 
student teachers towards multilingual 
pedagogies and assist in developing 
their willingness to engage with them 
at an empirical level; this can be 
achieved by making them aware of the 
opportunities for teaching, the benefits 
for learning, but also of the difficulties 
that may be encountered in their 
implementation; 

— Promote an all-inclusive perspective 
of language learning and teaching in 
teacher education programmes, leading 
student teachers to reflect on the 
ethical and political dimensions of their 
practices; 

— Promote an ecological view of 
languages that connects multilingualism 
in society to plurilingual individuals/
learners; 

— Enhance student teachers’ reflection 
on the use and (mis)representation 
of languages in public and curricular 
spaces; the invisibility of certain 
languages is as critical to reflect upon as 
visibility; 

— Foster willingness to collaborate at 
school, not just with teachers of the 
same or (linguistic) subject, but with 
teachers of other school subjects, as 
well as with students, their families and 
communities at large; 

— Support teachers in transforming 
authentic multilingual resources available 
in ‘the real world’ into pedagogical 
resources that are meaningful to 
students, their families and communities, 
that are respectful of their life conditions 
and settings, and that help them to 
develop critical literacy skills (to read the 
world and not just words); 

— Discuss the concept of the LL with 
teachers and promote its interdisciplinary 
potential; 

— Support student teachers 
experimenting with LLs in real 
educational contexts, for example 
in action-research activities and 
pedagogical projects involving pupils, 
teachers, families and communities. 
 





6.3 For teachers 
 
— Engage in multilingual pedagogies 
that don’t just have students with a 
migrant background in mind, but as a 
way of promoting the plurilingualism 
and (critical) language awareness of all 
students, as all benefit from increased 
reflection about languages, societal 
multilingualism, individual plurilingualism 
and multilingual approaches to language 
learning; 

— Discuss the concepts of language 
and the LL with your students, including 
languages that might be less visible, 
such as minority and multimodal 
languages (e.g. Braille and Sign 
Languages); 

— Discuss the combination of languages 
with other semiotic resources (symbols, 
pictograms, images, colours, etc) with 
your students, and reflect upon the 
added layers of meanings of each 
modality in the LL; 

— Make students aware of the visibility 
and invisibility of some languages in the 
public space, promoting awareness of 
how languages in public spaces mirror 
language attitudes and hierarchies in 
a given society; such reflection leads 
to enhanced understanding of often 
complex and sometimes conflictual 
sociolinguistic issues; 

— Engage in interdisciplinary dialogue 
with students about the historical and 
political developments and reasons that 
explain the production and reproduction 
of linguistic hierarchies and rivalries, as 
well as language contact situations and 
(socio)linguistic change; 
 
— Promote students’ abilities to establish 
connections across languages and across 
school subjects to enhance their learning 
repertoires and promote success and 
motivation in language learning at school 
and beyond; 

— Explain to students that languages 
in the LL are not always easy to identify 
and count, as they might intermingle and 
connect to each other in creative and 
unpredictable ways; since languages are 
not bound to countries and their borders, 
it might be difficult to refer to them in 
terms of ‘named languages’; 

— Foster students’ ability to connect 
indoor with outdoor language learning 
spaces (and vice versa), making them 
aware of the possibilities of the spaces 
they inhabit to learn languages, interact 
with languages and learn about 
languages; 

— Instruct students to notice relevant 
and salient aspects of their LL and 
to consider the potentials of such 
observation for sociolinguistic reflection 
and language learning; 



— Engage students and their families in 
acknowledging their funds of linguistic 
knowledge, promoting linguistic well-
being and the positive acknowledgement 
of diversity at school and beyond; 

— Engage students and their families 
in discovery and decentering activities 
based on LLs, promoting empathy 
towards linguistic injustices and activism 
to enhance linguistic minorities’ rights; 
 
— Promote students' participation in (re)
constructing and acting on their LL in 
order to make their communities more 
inclusive spaces; 

— Engage colleagues from different 
subjects at your school, using 
interdisciplinary approaches to show 
them the potential of the LL as an 
educational and pedagogical resource; 

— Promote a culture of collaboration 
in your school, working with your 
teacher peers in the conceptualisation, 
implementation and evaluation of 
projects related to LLs. 
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